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Americans put too much fa%th in education ;8 a weans of solving social
problems. In past generations the school system did ; magnificent job'of
Americanizing the children of the immigrants. Unfortunately, however, this
socialization left deep scara, For to be American meant to be white, middle
class and Protestant. Catholics, non-whites, and Jews were marginal - not
part of the mainstream of American soclety. Now things are begimming to
change and we hear more about the new pluralism or the resurgence of ethnicity
than abéut the old melting pot. _

'Thié kind of .pluralism that not only fights for the rights of sub~-
groups to exist as such but.also for their cultural heritage to be advanced |
and valued as part of an American heritage. It would legitimate the plural=~
istic reality of American life and allow ethnics to deal with themselves as
complete individuals. They wsuld neither exclude nor suppress thei; ethnicity.
We must cease thinking of Indians, Chicanos, Puerto~Ricans or Blacks as
culturally deprived or cﬁhturally disadvantaged. Yet white ethnicity can be

more disturbing in many ways than non-white ethnicity. There are few today

who would deny the Blacks, Indians, SpanisheAmericans or Asian Americans their

right to a déstinctive Bubcuiture. These subcultures exist and we are rushing
~o give them recognition. But when we talk of the Italians, Poles, Irish,

or Jews ~- that is another story. DMany believe that the distinctions among
these groups are much more a matter of ecomomic and social class than of
ethnic origin., The belief 1s also widespread that by focussing on ethnic

distinctiveness we might deepen the already fragmented nature of our soclety.
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The Persistent Quality of Ethnicity

N .
However, we cannot deny the influence of ethnicity in our daily lives.

: » L] &
We can cite 2 growing body of w;Ttinghgzbqhe persistence of ethnicity jin
‘ ' Atierican group life. Nathan Glazer and Daniel Moynihan in 1963 published

their famous study of ethnic groups in New York Citfy, titled Beyond the

\\ Melting Pot. ‘This,study looked at Blacks, Puerto Ricaus, Jews, Italians qﬁd
Irish in New York City. 1In the 1970 reissue of the volume, they state:

In Beyond the Melting Pot, we suggested
that ethnic groups, owing to their distinctive
historical eXperiences; their cultures and -

" skills, the time of their arrival and the
economic situation they met, developed distinc-
tive ecornomic, political and cultural patterms.
As the old culture fell away--and it did rapidly
enough~-a new one, shaped by the distinctive
experiences of life in Americea was formwed and a
new identity waa created. TtaliuneAmericans - .
might share precious littie with Italians in
Italy, but in America they were a distinttive
group that maintained itaelf, waa identifiable
angrgave something to those who were identified .
with 1t, just as it also gave burdens’that those )
in the Sroup had to bear. 1

Recent research supports theae couclusions. We must recognize that

considerable variation exists among ethnic groups though they may be in the

F

same soclal and economic class. Aundrew Creeley has defined the term "ethmic

identification” as the place in which one puts onepelf in the ethnic chart,
Y .

Greeley writes that one'; ethnic heritage is defined as "the explicit and . 2
conscious recollection of one's paé{ histof?, either in the 0ld World or iIn

the JUnit:ed States."” And he adds t:‘imt one's ethnic culture includes the attie

tudes, personallty, styles and behaviors that correlate with ethnic identi~

‘ fication or ethnic origin.2
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of white citflresidents. And vhen these white ethuics mo;e to the suburbs _
ﬁhey carry their ethnic identity with them. In his study of the residents

of lLevittowm, Penﬂsylvania, Herbert Gans found that once they were sattled,
the new LevittownFrs.sought out those most like themselves; those of the

samte ethnic group. Etﬁﬁicallyrbased voluntary groups were estahiished earlier
than tho;e based exclusively on clags. It was natural that people with the
same }ifelsiyles should gravitﬁte toward each other. Life style is a matter
of economic class but it is also a matter of ethnic habits. "One informed
group,' Gans writes, "called (itself) the Happy Hours Club (and) consisted
of previously urban and primarily JItalian couples who like to stay wyp late
and complained that their ngighbofs vent to bed at I0 p,M. every night.'3
The suburb as_represented by Levittown i thus not an undifferentiated, homo~
geneous mass. People sort thgpselvea out by ecomomic clags, ethnic origin

and religious affiliation. ~) -
s

The persistence of ethnie groups in our socilety is due to both negative
and positive factors. lhen the primary reason for group affiliation 18 hos-
tility from the outside, it is$ inevitable that ethnicity seems more like a

prison than an opportunity. But people are drawm to-ethulc identification

because of the advantages it offers. The ethnic group can be a buggg:_hgruegn

the individual and the breader society. Individuals use ethndcity as a filter

-

for forming their identity. Ethnic affiliations function to organize inter-

actions among individuals and groups of people, whether on social, econmmic,

kY

political or religious lines. Ethniéity is now recognized as a central force

in socialization, @ force that is at work over cime'as well as space.

What pAbout Our American Heritape?

Before we leave the matter of ethnicity in general, we must remember that

there is a gense In which we are all Anglo~Saxons or "Americans All". Anglo-

D

There is no doubt that ethnicity persists as a ecentrzl factor in the }ives

vt et




Saxonism is the cement which holds the country together., Our political sys-

-

tem, and our social ideals have been decisively influenced by seventeenth
and eightee‘nt'h century Englishmen. When we stress e;:hnicity then, it is
within the context of a strong belief {.gn the viability of the constitution
and the ideals of a democratic republic. . .

’ There 18 2 shared heritage of distiqctly_ Meri:cati traditions, celebrations
such as the 4th of Juli;, Iabor- Day, Memoriazl Day. Ve commemorate these special
occasions with picnics and parades. Our public schools have been the social

El

Anstitution for inculcating the C%OE‘?‘,‘_ traditions, and folklore of;the
Anglo-American heritage. It i1s equally & proud tradition and one we Ido not
wish to banish or relinquish.

Our museums and historical socileties from coast to coast, im great cities
and in small toyns exhibit relics and artifacts that represent this mejor
American heritage. This is a heritage that now, after 200 years of existence
has evolved into 2 uniquely and solely American ethnicity. Stamp and coin
collectors specializing In American collections will attest to this., Cur
uniquely American tradition i5 emblazoned on every coim, "In God We Trust”,

on almost every stamp. from Stuart's portrait of George Washington to the

" astronauts’' voyage to the moon._

This sanse that all of us are part of the Anglo-Saxon tradition of our
country, this Americanism, is also a proud heritage which should not be
eschewed in the movement to give recognition and power fo diverse éthnic '
groups. What we are calling for then, is ethnit; pluralism, the opportunity
for the many subcultures, the many ethnic Sroups t‘;f parcicipate in American

%
group life,




Identity and Education

Group identity is decisively influenced by what happens ir the schools.
- By the time a child comes to school he or she already has & set of language
hﬁbits and a get of behavioral modes which are determined by his ethnic back-
ground. If the school, howwver, subtlfly, undermines the val—-e of thesge
characteristics, it is inevitable that the.child would have less of a ganze
of.self as a human being. Recent research indicates that ther: may be a

direct relationship between a child's self-csteem (or the. lack nf.it) and the

B T

ability to Jearn. The sense of inferiority which many ethnic children have,

makes the learning proces3 much mwore difficvlt. In the Schools and Group

Identity: Educating for & Mew Pluralism, Judith Herman synthesizes and

summarizes some of the important regsearch on the child's ethnic identity,
feelings of self adequacy and the ability to learn and achieve in schco}.
Looking at the Listory of ethnic groups'
relationghip to the public schools, some historians
are beginning to find that the great myth of schools
aerving as "engines' of upward mobility" has not been
equally true for all ethnic Broups. From studies of
achievement in the early part of the century and a
few studies of ethunic mobility, it looks like an
ethinic group "made it" into the middle class and then
saw_its children do s:0ll.—fd—e———

The schools have done much to make ethnics feel inferior. They have
been the Primary agents in what some scholars call linguicide. Considering
the ethaic makeup of this country we should be a poly-lingual society in which
almost everyone spealis a '"native™ language in addition to standavd English.
Instead, Americans are noted or iather are rotorious, for thalr weaknesses
in speaking foreign languagea. Public elementary schools have been moving
gingerly into the area of language educarion but frequently the language
taught is not the mowt prominent second langusge in the cowmunity or geographe

-

ical area. For example, in Sar. Francisco, the school system seems locked
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into the fTregéh- atin" syndrome though éhere ig a ver§ large ethnic comu= " ';‘
nity theve that speals languages other than French from whicix thc'pﬁbiic
pchoola could have chosen second language offerings -- Italisn, Jepanese, -
Upaunish, evean thinese.
lic United Stotes govirnment has recently 3ivz..' some recognition to the
vight of our subcultures to perpetuate themselves by ecatablishing s network

oL bi-lingual education centers around tue country. 1In 1968 Congreds passed

the JilinguulfBlctltural qucdt;on Act tha. led to the establishment of pro-

F S T P R P T T T T T SRy VN

Cans involv:.n\, tho-.;annds of pupils, particularly in l:he Southuetst, in some
fomn of bi-lingual, bi-cultura? education. Mogt of the proprams were in
Spanish but there were also some in Prench, Chinese, Japanese and Tndian
w.alects,

there is o pgroviag eoncensus anong oany et‘hnic groups and snoag avere
cducators that a4 tension between ethnic or group particularism and the
vaiversals of the cowmon culture §5 what will keep us creative and gena;ine.
~his is» certainly uot an easy system to explain or teach. But it doos 8ive
a nwre ratiomal basis for the operation of the g:bli.c school claasroon in a
culturally diverse society. An example of the desive to promulgato this mene

e

date for ethnic studics is the projrct of the Mational Council fgr the Social

Studieg during 1975 ang 1976. The Nationai Council for the Social Studies
recognized that the fatlon's schools needed sound puldelines for designing
and implementing cthale studies programs and for integrating their curricul;l
with cthnic contexst, In 1975 the Council applied for and received, an

Lthoic Heritane craar - nder the Title of ¥,9.%,%, to formulate and disseminate
ruidolines For ethnl: gt.dies programs and to Jiscuss these gui&eliues with
teachers at gational and regional weetings to help improve inatruction related

to ethnfcity in the schools. An "Ethuic Studies Program Bvaluation Checklist”

vas ¢igo developed. Its purpose was to encourage and assist in the asscesmont !

- - | 8 _




of specific school enviromments to determine \the extent to which they reflect

the fdealized school which is describa? in the Guidelines. fThe Guidalines '

doscribe §o2ls which each school can strive to achieve.”

Sriteria Tor Pluralistic Sducation

‘thare fs aluays the fear that by encouraging the &igfemncea we {ind in
" our students, w;z night be encouragluy hostillty and conflict #wmong thom..
“he ethnic conflists of the 1970's seem to be toaring our society apsrt and
"o edutat.sz woulld vant’to deepen the olarizatlon. Change, howover, always
has its risks 2s well a8 iis l:ossib}g_ yovmrds and wer have no choic;: but to
attempt to improve relations among groups in vhat cver vay ve can. It would
be facile and si.ntplemi:nded to think that curriculum immovetions could solve
sach @ complex probiem ag Zyoup conflict. There ave ways, howevar, in which
ethnic giludies yr & vital part of every aspect of the school curriculun
night contribute to the amelioration of these conflicts and at the some tine
-peepare chlldren to becoie c'i.tizens of a swlti-cultural society and a miti-
ethnic world. . ™ \

Ve believa this cal}s for infusing teaching in every aspect with plurals

- — et eapaiRehs q?mw-mm res woudine to the eult-.pe that

.

each child brings into the classroom; and ot only responding to that culture,

but using it aud’ evhancing it. Some teachers and educators heve stated that
t.hcr}c are children yvho bring no culture with them into the classyoom. ‘ihils
iy definitely fallaciocus] Nobody is culture-less. The "ucst:.ion i%, rather,
v docsi the school and the teacheyr accept and um!?rstnnd the culture, heri-
taze :-md tradition that the child brings to the school when he or she enters it.
‘ Ve delinente three basic criterie 0? three underlying assumptions for

pluralistic education, WUe state them here first, then we will claborate on

their meanings and implications for teaching, tThe criteria for pluraiistic

9




education are: o

1) knowing one's oun identity, one's owm heritage and traditions.

tho are your pecple’ Vhat @¢re thelr practices, custome, and ways.

2) knouing about other groups in the nation; what other groups {n
the nation than one's oWh axe present in Americon life.

3) koowing about the relationships hetwec% these ethnic groups; are

the relationships betwcen various groups ones of smtuality and support, or

bl
ones of entagoniom and hostility. Have these relationghips existed historically
over centuries, over decades, or are they very current? ... . . ... .. .. .

Criteria 1 -~ ¥nowing One's Own Identity: It is necessary in Americ:,

" today, to help put people in co:;tacr. w’th theiv own identity and thelz oum
past and heritaze. This Is as true for adults 89 it is for children. In
sections of this vast natiom, witl its patterns of extensive wobility, indi~
viduals have lost contact with theii lmmigrant past or distinctive family

: .

ethnicity. cCharlaeas Mindel and Robert V. Habenstein in their recent bool,

' Bthnic Families in America: Patterns and Variations write, "There are large .

numbers of Americans who £imd ity possible to trace descent to foreign ueiions
and cultures such as Cermany, Great Dritain, end Canada, yet who retain little

1f any of an UId world colturdl heritage, Their lisgstyles—evetargely-—dndis~—

40

tinguishable from others of similar sociceconomic classes..........
Some Awmericans are oé mixed traditions with various ethnic heritages
represented on one side of the fanily or the other. Intermarriage in Che
distant past with indigencous groups such as Native Americans characterizes
the family li:icagc of memy Americans.
Our early socializatfion in the family setting is usually the wwet signi-

ficant and loug~lasting cexperience vwe encounter throuwgh life. These family

experiences carry for us deeply pleasur¢able or cowetimes, deeply painful

10




memories. Activities that occur in a family context shape one's personality,

-~

ong's lidentity, one's self concept. If we are to recognize and identify the
basic heritage and traditions that we hold uniquely as individuals. it is
through our family and their heritage that we will £ind them. Therefore,

we must put people in touch with their own family.tradition and background.

This is as true for Eeachers as it is for their students,

Then vhere does the school and the curriculum come in? In hexw exciting

book, The Schools and Socialization, Audrey James Schwartz puts it this way:

Schools are in an ideal position to redress

ndny 6% the Tinjustices- timt have historicaily
been thrust upon the racially and ethnically
different, Through an emphasis on cultural
pluralism, they can foster & child's favorable
identification with his or her cwm family and
culture; they can reduce racial-ethnic gelf-
hatred increase self-esteem; and they can greate
greater tolerance for cultural diveraity.

The school curriculum as well as cuy daily programs offer many oppor-
tunities for helping the individual identify and value his or hex family
heritage and tradition. Tor example, the teacher does not need & special occa=-
sion or holiday to assign children, at almost any age level, to interview

tuelir grandparent;\and ask them about speghfic events. These events could

conter around a_holiday or special occasion, or around an historical event.

But the interview process can be much less structured and general. The child
will find the grandparent open and quite willing to recc nt past experiences
and impressions. A new rapport and understanding occurs between the gener-
atiors in these intervieus. The y?unger person finds values and practices
exist that, often, he or she ne;e; reﬁlized or heard articulated. And the
clder person feels needed, wanteqﬁand of importance for the child, the family
and the larger society. lLater in this publication we will suggest specific

activities and exexcisesa for helping students learn about their owm etimicity
Ty

and family heritage. 11




Criteria 2 -- knowing About Other Groups:: Not only should we be able

to conceptualize and-undevstand our own ethnicity and our own heritage we

-

must also be knouvledpeable and have understaundings about others ethnicity,

about other groups. 3lachks are desirous of learring about the many facets
o .
of blank ettinic and racial heritage; just as whites are concerned ahout the

viar.eties of the white ethnic experience. But we must not stop with this.
“le need to develop vhat some ethnic scholars call "ethnic literacy.” The
vuidelines of the 'lational Council for the Social Studies put it this day:,

Jecguse ethunicity is Important in the lives of many
Americans, it is important that all members of our
society develop "ethnic literacy," a solidly based
vnderstanding of ethnicity and_ethnic groups. 5chools
cannot afford to i nore their responsibility to contri-
bute to the devclopment of ethnic’ literacy and under-
standing. July a well-couceived, sensible, thorough,
and continuous program of multi-ethnic erudition can
create the broadly based ethnic literacy so necegsary
for the future of our nation aud world society.

This wnowledye about 3roups other than one's vun, calls for understanding

the origins through time aad space of various sroups. Tt is particul&rly {mpor-

tant that the individual, whether it is childrer or adults, knotr about tle

etanic and racial groups that are found in theﬁp region, geographical area
sr their comminity, s.nce it is reasonable that at one time or another inter-
actions anl a close proui@ity will oceur. Tt i important that not just the
wladrity proup in the cormmunity uwnderstand its customs, heritage, origin, tra-
dition and future prospects. Uhen we all ghare in the values and traditions.
2f a ;roup of people ve give credence and validity to their members. also,
then we have factral knowledge about pcople we realize just how large or

snall their number may be in comparison to other groups in the nation. Facts

aad information give us realizations of the length of time, the historical

background that some ethnic Sroups ha'mlived in America. This is particularly

12
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true'og Spanish—Americané znd Yative Americans of the Southwest, vhose

tradition 8oes back to the 16th Century and before. Ve tend to forget that
rsome peoples lived on the American continent long before the Buropean and
Mnm.‘e ;peéifically the Anglo-Saxon traditi9n came to America. We think of

this country as 2 vast ewpty land that was £illed up osnd civilized by the

Europeans sfince this is the vay most history tioks in the public schools

have been presenting American History until recently. ’ —
As Carlog Cortes, historian and chairman of the Chicanc Studies Depart-

PRTIE went at University of California - Riverside characterizes it, “At best, most

el

T aooks and “curricula on 11.S. history, éociety and culture give only tbkgn

recognition to the develo ment of cultures in America prior to the coming .
. : L]

of the Euvopean; the growth of the llative American, Hispanic and Memican

civilizations before the ''.5. conquest of their territory; and the flow

‘nf civilizations into the United States other than cast-to-west Ffrom EurOpe."g

Y
Jortes goes on to urpe that we reject the simplistic, unidirectional approach

with yhich we have taught history in the schools ia the past and provide wmore

] - —

‘accurate and autheatic information for students at every age and grade level. "

- .

Criteria 3 -- Tq&wing About The Relationships Between Croups: We need

t> have more exfénsive lnowledge as well as empathy for relationship betiean

ethnic and racial gfoups. Are these relatioaships ones of mutuality or ones

of hostility and long-held antagonism? Has therq been a history of domination |
of one group ovar the other? Has the hostility and emmity endﬁred over the E
&ears in a smoldering, covert fashion or has it been expressed in wiots,

lynehings and actions lile the lu Wux *Uan exhibited during the 1920's and

3057
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that are the tcusions that persist between cthnic groups? *rre they found
1n the political, (conomic, social or educatic 1 4. v How virulent and
detrinmental are these tersions and prefudices ‘2. orner corments upen

the gituation vith capesity in his fomous vorl, Smerien Ay 8 Jivillaation.

ermney urites:

vt the beginniag there wore stereotypes '
itposed Wwpor the more rurginal fmmi_c-.ats. As
vas pechops natural, the members of ecach new
vave »f ismigration vere assizmed the louliest
tasi.a, Lhe hosic pattern was, havever, for the
fmrigeants of cach new fnflux to "+ in tiwme
anacsue . vy the rest, yieldin; the o'e of
sCo3veness ia turn to the still latee - wers.
st ov the - moved up the hierarsbical ladaer.,
. A S ns v alloved srasped eager | to the
Ly-1y places rhat had been relinceuished, V¥

A more recent siudy that emardined etlinic ~ro.p tessiond and the provess
0F ethnie SteCOs. 1 i: “w.tiacases, prolodiisid, . . L pelitic. 5, cirried
vt Oy the Dstit.ce Lor Lurnlism and Lrowy ideacity.  in the pudlicztion,

Sioving ¥p:  ktlndle o .zeession in Jmeeica Ui bl wienon o0 ethnic confling

aid bargaining iv. power and status ia wmeviizcn soviety was docurentod in a
case study of . .- hiladelphia schools. The awthors, Daaiel I'lazar and
ikzcray Vriedran opea thelr study with the 7 sliaed . statement:

The - rowing Jdemands of these groups have resultod
in not sirwly the white-blac i confraatations thag
ave vamiliay to most Americans, bHut in & series oi
excup collisions: betweea hlachs and cuws over

. teaching positions in the liew York schools; between
ilnsark’s black and italian gsroups for political pover;
between cChicanos awd blachks in 05 angeles over
leadersBip in poverty programs; aad among Protestants, v
vacholics, and Jews over issues of abortion, pornograpny,
and government aid to parociiial schools, Ue are auare--
piinfully avare~~that racial and ethinic strains have “een
a pource of friction and even violeance in our comw.aities,

L] - -
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wot until recencly have feelings of ethnics, whether chey were or
oiicority group status or not, h.en exprassed in open, oud aml .angry vorces,
Lt was wmch more usual for ethnics to voice their hurt and confusion at che
inseasitivity of the waeite majority in the privacy of their homes or in

-

incimacy witir their fellow ethaics. sut all this haes beeu changiog as
biaciu, (hicanos, .ative americans, ~sian Americuns, and most receatly wooen,
are speaning up Lo puolic and on fhe mass imediz. Beiove we leave this f£lnal
sorLberid that Jocuses oa the relationships betwec: ethnic groups, we twst
ot leave out the eriicial and influential place of televigion, fiims, and
newspaper play Lu tae sovemcnt for pluralicn in _aerica today. soiutiog
to relevision alo._uc, vith its etinic superstars such as ooy urlemwio and
awsy, 3ill wosdy, rlip ilssa, just to begin the list ead some nov long-
Staading shows such s . 11 In The wmily s, Good Jimes ', “he Jeiiorsons '.
and nore recently ‘unico énd the (lan’ and the list goes on -- the &chaig
Images and stereotypes are peing changed, wodified and even shaped, Haw
woaceptions of etunic selationgnips are fomling as Lhe mess wedia and instant

commnication males cthe world vhae one linguist called ‘a whispering gallery”,

There arve Ve wovayl . ave soving into a pluraliscic society that mendate:
’ pluratiztic educacion for ail its public gchouls.

Twe elat longhip Jetccen Pluralism, sthaicity, Jaeesration. zex dole Ldedat.ty,

. aad Silimnualisn Tor Ldueacion.

‘e believe that ip i3 time thnt public edncation take the fndtiative and
Jevelop linkages setween the movenents ror Litegration, ethnic heritage, bi- .
Ligsualism and che ' omen's dovenrent. Lach oo these [or:es represents inpor-
tant anpects .:;J.' Jmey..an lile, but pone by itsell can bring about the changes

aseeded in our aystems. Joining togethey im u conlition that works Lo nset
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the shared interest of all of the parts can accomplish much, We have dis-
cussed the forces that are promoting a new recognitlog of ethnicity in our
socicty. This resurgence of ethnicity also encompassce: integration,

The movement for bi-lingual and biicultural cducation rep{éscnts another
" major novement by the educational system to respond to student diveristy,
The subject of bilingual education is not only a 'hot political potato,” but
also ﬂas some sevious philosophical problems [or most traditional cducators,
':;'Inc standaxrd education:i philosophy for the school systems 25 they detalt
tiith language for tic last century has been that Cnglish is the ianguage
of Amérlca and to allot the use of any other language in the Systea, espec-

i

ielly at the elencntary level or outside of learning a [oweign language,“vas
éoin; a disservice to the student. To enable the Student to maintain kis
native language, iy it vas other than Inglish, was to diminish the oppor~
tunity for the stydert to compete in the Anerican sysécm. dany stories are
tol¢ of childrea, :l10 came {rom homes wiiere ianfuages other than Duglish
vere spoken, wue vere punished or ridiculed for using that languége in school,
Today, this basic American public school phileosophy is beilng seriously
.
challenged by the 'ispanic community and is being echoed by other ethnic
groups wno speak languages other then English, It fe felt that language is
one of the strongest psychic bonds and it hias been pointed out that the new
language is not learned copnizantly like mathematics, but is primarily an
enotional and perceptual experience. Even if the children are able to cope
with the new language, they may associate the classroom with a high~cultural
value and their home cultures and mother-tongues with i;férior culture values
to the detriment of their own self-csteem, *
gurrent bil-lingual cducation, as it {s being carried out in many parts

of the United 3tates, is based on two major premises. The first is that there

are Important psychological supports in the n8five language itself and the
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fdentification of culture, family values and a sense 5f belonging to one's
ethnic group are tied intimately with rhe language of that .group. To destroy
the language i8 ¢o isolate the child from his family and inheritance. Sceoﬁdly,
that the child who dées not spealk Fnglish as he or she enters the public school
is disadventaged In the learning of subject matter Lf it is only taught in
Caglish. ?hereforg, subject matter should be taught in English aad in other
native language in order that the student not fall behind iﬁ content vhile

at the same time learuins Inylish as a second language.

Zver though today a large number of school asystems are using bi-lingual
education to meet the acels of their non-Znglish speaking students, Ehere
remains serious community conflicts about the value and cost of such pro- g
grams. These confilicts exist not only awmeng various ethnic groups but wighin
the faculty of many schoel systems. lLe sce the main problem arcas as:

1} the stromg feeling that Leglisih is the only proper language for Americaas
to speak; ?2) ihc fear that the cost of Pi-lingual education is higher than
mono-1lingual educnzion; and 3) 'the coneern that older faculty frembers, who
are not bi-lingunl, w{11 he disuissced from their school positions. These
represent'the issves surrounding bi-lingualism and bi-culturalism.

The components of pluralistic cducation also encaiggss the issues that
compose tu. Women's llovements. , The recogqition of thg ;ocial forces that
shape the child's sex~role identity and the scx-rol?fstcreotypes have been
an inherent part of education througl the years. féf women and girls have
heenn discriminated agfinst from the first picturégbooks and ;tories in child=-
ren's literatur; tv the textbooks in history, qivicﬁ, government, literature
evea In mathematics courses, it has been accom%lished with the uncontested
support of the overuhglming number of female tcachers who work with childreu%,i

/ <

fhe identity confliétﬁi concerns, educational and vocational goals of women

17
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